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To Form a More Perfect Union

A Case Study on Teaching the American Revolution

“We decided that, in this case, the state was
entitled to confiscate two thirds of the property
but felt it would be prudent to allow the woman
one third to prevent her and her family from
becoming a burden on the state.” The man
speaking is Robert Hansbury. He is not a jurist
but a seasoned history teacher at Belchertown
High School, where he teaches advanced place-
ment courses and has chaired the department of
social studies for 30 years. On this chilly Saturday
in early April, after teaching six periods a day five
days in the week, he’s sitting in a college class-
room with a group of teachers from other local
schools debating the case of a woman whose
husband, a loyalist and now deceased, had fled to
England following the British defeat in 1776 at
the hands of the colonists, leaving behind his wife
and family in Boston. What brings him here?

“l have a passion for history—and for teaching
history, American history,” Hansbury admits,
“and this is an opportunity to be with people
who share that passion.” The people he’s referring
to include the 14 other teachers seated around
the table today and five Five College scholars of
American history, one of whom—Joyce
Berkman—is helping to lead today’s discussion
on the theme of citizenship. “The American
Revolution,” says Hansbury, “resounds through-
out our history but little attention is given to its
impact on women and people of color. Our kids
rarely get to know their perspective and to ask
whether it was the same event for the working
class as it was for the elite.”

Hansbury leans forward intently when another
person in his group, Patricia Dostie-Hounshell,
of Lynch Middle School in Holyoke, speaks: “We
decided to be generous because of one very big
question in our minds,” she says. “Where did this
woman’s sympathies lie: with the patriots or with
the loyalists? After all, she stayed behind.”

The group is challenged by a question from
Berkman: “What's the best argument to make,” she
asks, “for not granting a woman who might have

been sympathetic to the patriots’ cause any property
or form of support?” Getting into her role as an
opposing member of the court, another teacher
suggests, “If she’s married, she’s also married to his
politics. If he was a loyalist, that made her a loyalist.
To challenge that assumption would tear asunder
the holy bonds of matrimony, the sanctity of the
family and, and . . . all we hold dear.”

“This is the backdrop that never surfaces in the
grand narrative of history,” says Berkman. “The
emotions that lie behind these kinds of decisions,
the heated discussions of citizenship, the anger,
loss, and grief that property confiscations
entailed—all this shapes the positions taken by
legislators in the eighteenth century, too.”
Berkman has been teaching U.S., British, and
European women'’s history at the University of
Massachusetts Amherst since 1965. She is co-
leading today’s discussion on the theme of
citizenship with Tracey Pinkham, a middle school
teacher from the Hampshire Regional School
District. Berkman and four of her colleagues
from the Five Colleges have volunteered to
collaborate with these 15 teachers from area
schools in western Massachusetts in a yearlong
project being sponsored by the Five College/
Public School Partnership Program.

The stated goal of the project, called “The
American Revolution and American Peoples: A
Comparative Inquiry,” is to recast the way the
American Revolution is being taught in K-12 by
introducing teachers to some of the new scholar-
ship that’s been done over the past 20 years in
American social and intellectual history. Funded
by a focus grant from the National Endowment
for the Humanities (NEH) and planned by a
group of school and college faculty, the project is
organized around eight daylong, content-based
professional development seminars for social
studies teachers. Each session is team-taught by a
scholar from one of the Five Colleges and an area
K-12 teacher and includes a workshop devoted to
pedagogical strategies for integrating the materi-
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Scholars and teachers all (list of participants , page 32)

als into the curriculum. The first of five Saturday
sessions scheduled during the academic year took
place in December and the last one will take place
in May. The remaining seminars will be held on
three consecutive days in early July.

One segment of the opening session involved an
analysis of texts in current use in grades K-12,
led by Joyce Berkman. “The American Revolu-
tion,” Berkman observes, “constitutes a basis for
common understanding, a foundation on which
prevailing public opinion understands citizen-
ship.” A few years ago, she had an opportunity to
examine a number of high school history texts in
wide use at the time. “I was appalled,” she says, by
“the self-congratulatory and glib tone of the
narrative, which relied on sweeping generalities
about the ‘greater freedom’ the Revolution had
achieved for Americans, with maybe a sidebar or
paragraph buried somewhere later on to suggest
that someone other than white men had been
responsible for the patriots’ victory.”

Her colleague, professor of history Neal Salisbury,
of Smith College, agrees. “At the secondary level
and sometimes even at the college level,” he says,
“there’s a lag between the scholarship that’s been
done in the past twenty years and what students
are reading about.” Many of the history texts
students are reading today, says Salisbury, “differ
little from the canon,” an interpretation first
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articulated by George Bancroft writing just 50
years after the Revolution, in which, as Salisbury
points out, “the ‘founding fathers, the political
elites, constitute the wholly dominant presence in
the course of events, overlooking the crucial role
that women, African Americans, and Native
Americans played and even the differences among
whites.” Compounding this situation is the fact
that individual instructors in public schools don’t
always get to choose the books they use in their
classes, Salisbury points out, “and lack of funding
means that updating them can often take years.”
One teacher noted that the history text he uses
includes “only two paragraphs on churches,
African Americans, and women in the Revolution.”

“The point of the ‘new scholarship, ” Salisbury
says, “is not that the ‘founding fathers’ were not
great men, but that many different people took
part in the Revolution and their motives differed
strikingly.” Salisbury, who teaches courses in
Native American and early American history, is
serving as project director. He would be the last
to mention that his own work in American
history has broken some of this new ground on
the subject. But it has. A noted authority on
Native American history and cultures, he has
published a number of works that are helping to
dismantle “the canon.” The choice of the plural
form “peoples” in the title of the project, he says,



Left to right: Marla Miller, Barry O’Connell, Joyce Berkman

underscores the more inclusive nature of the
scholarship being done by him and a number of
other historians, which calls into question
popular notions of who made the Revolution and
why—*“who wanted it to happen and who didn't,
and what its impact was on all of them.”

To get at the real “peoples” behind the ringing
phrases associated with the American Revolu-
tion—"“We the people, in order to form a more
perfect union . . ”—the sessions have been
planned around six key themes: geopolitics, liberty,
equality, citizenship, sovereignty, and empire. The
themes, Hansbury says, make the subject matter
“more accessible to teachers at all grade levels,”
opening the way to an in-depth discussion of
historical events by taking into account what
people of different backgrounds, gender, and class
meant when they used terms such as liberty and
equality and citizenship. The themes also illustrate
“how history can be brought to life,” he says, by
introducing documents and primary sources and
even court cases in which long buried voices of
unknown or lesser-known people add a new
dimension to the “flat grand narrative,” as Joyce
Berkman describes it.

Marla Miller, an assistant professor of history at
UMass Ambherst, teaches courses on the American
Revolution to many students who've studied in
Massachusetts schools. “My students,” Miller says,

“tend to come with two mythologies about their
history: the great men, great leaders story; and
then the debunkers who say, ‘They were all
rotten’ My job, as I see it, is to help them discover
a more viable ground between the two.”

To illustrate one of the ways she helps her
students realize, as she says, “how present the
Revolution is and how important it is to have the
knowledge to counter the myths and misinfor-
mation,” she uses a game. Modeled on a commer-
cially sold game, Miller’s version of the “chronol-
ogy game” apparently made a great hit with
teachers when she presented it at the opening
session in December.

After dividing the “class” into four groups, Miller
gave out a random list of ten events in American
history and asked each group to rank them in
order of occurrence. Some were well known;
others were not. (Play the game! Answer key on
page 32.)

1. Edenton Tea Party
2. The Federalist Papers are published.

3. African Americans parade in the streets of
Charlestown shouting “Liberty!” Fearing revolt,
the town is placed under arms for a week.

4. Continental Army survives harrowing winter
at Valley Forge.
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5. Boston Tea Party
6. Spain enters the war.

7. Paul Revere rides out of Boston to alert
citizens of British troop movements.

8. The Constitution is ratified.
9. Thomas Paine publishes “Common Sense.”

10. Lord Jeffery Amherst orders that blankets
exposed to smallpox be distributed among
the Delaware Indians.

Muiller says she chose to use the game at the
opening session for a number of reasons. “It helps
people relax,” she observes, “helps them access
what they know and talk about those events. It also
introduces events they are unlikely to know.” And
this, she says, “inevitably leads into a discussion of
what stories make their way into history books and
popular consciousness and which don’t” Noting
the popularity of films like The Patriot, she muses,
“How would you film a book like The Minutemen
and Their World? It's very complex and much
more difficult to tell than Paul Revere’s ride
itself—which is a leading man’s dream.”

“Challenging popular myths about this country
is difficult,” says Lynn Dole, “especially now with
the rise in nationalism that we’re experiencing.”
Dole teaches 10th-grade world history and social
studies at Mohawk Regional High School.
Mohawk, she notes, serves nine towns in western
Massachusetts, constituting the largest geo-
graphic area in the state. The towns are small and
largely rural and the populations ethnically non-
diverse. So another of Dole’s challenges, she says,
is finding ways to expose her students to a
broader view of the world.

Explaining why she had been so eager to take part
in the project despite the demands it would make
on her time, Dole says, “How to teach world
history is a compelling issue for me. I'm always
refining how | teach.” She knew she’d get a lot out
of the series for herself—“1I'd read some of Neal
Salisbury’s work and knew his reputation as a
scholar, as | did some of the others who are
teaching in it. It’s cool to be talking with people
who are doing research that changes the way we
view the past.” But this project, Dole says, has also
furnished her with ideas and strategies for
bringing what she’s learned back to her class-
room. She mentions a session on images of the
American Revolution led by Alice Nash, a scholar
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of American and New England studies at UMass.
And finding ways to use literature in teaching
history: “Barry O’Connell had us read early
European accounts of encountering the coastline,
including those of Thomas Morton. This was a
great lesson,” she says, “in how to engage students
with things written in another period.” She also
appreciates, she says, “the modeling of different
types of instruction we get from observing the way
the faculty present a concept and have us discuss it.
I enjoy watching the faculty teach and have learned
a lot from them.” Sometimes the carryover to her
own teaching has been immediate.

“When we did Rosemary Agoglia’s exercise using
artifacts in the session on geopolitics, that same
week in my sophomore-level world history
course | was teaching the meeting of three
worlds: Europe, Africa, and the Americas,
following the voyages of Columbus. To illustrate
the impact of mercantilism and trade, voila—
literally, the next day I could bring what I'd
learned into my class.”

The exercise she refers to was part of a February
session entitled “The Geopolitics of the Revolu-
tionary Atlantic World, 1740 to 1820, presented by
Barry O’Connell, a professor of English and
American studies at Amherst College, and
Rosemary Agoglia, a primary grades teacher at The
Common School in Amherst. Like Dole, Agoglia
read the selections O’Connell had assigned for this
session: excerpted passages from Jon Butler’s
Becoming America: The Revolution Before 1776
(Harvard University Press, Cambridge, 2000) and
from a two-volume series by D. W. Meinig: Atlantic
America, 1492 and Continental America (1800—
1867). O’Connell reinforced Meinig’s descriptions
of population movements from all over Europe
and Africa into North America with maps of the
period drawn up by Native Americans, by Dutch
traders, and by others, each reflecting its own view
of the “new world.”

“The maps were stories in themselves,” observes
Dole. Based on the readings and O’Connell’s
discussion of the maps, Agoglia designed an in-
class exercise to explore the material culture of
the period and invited the teachers to tell a story
about the Atlantic American world between 1680
and 1780 using these objects: land deeds, Indian
corn, sugarcane, wampum, rice, a beaver pelt, a
Bible, rum and tea, indigo, a deerskin, a gourd,
and a menorah.



“l was astounded at the diversity of people already
here before the Revolution,” says Agoglia of what
she herself had gleaned from the readings and
“reading” the maps. According to Butler, “A decade
before the 1712 slave revolt, New York already bore
one crucial element of its modern identity: immi-
grant minorities dominated its population. The 1703
New York census documented a city population of no
national, ethnic, or religious majority: 42 percent
Dutch, 30 percent English, 18 percent African, 9
percent French, and 1 percent Jewish.” Of the Native
American population, Butler points out, “Between
1680 and 1760 many American Indian cultures
disappeared altogether or merged with other
cultures, almost always quite involuntarily. . . . But
in the territory of the British mainland colonies,
roughly 160 such groups that existed in 1680 had
been reduced to about 75 by 1800.” It’s no wonder,
says Agoglia, that many Native Americans sided
with the British, hoping to see the colonists driven
from their lands.

Meanwhile, a dramatic increase in the number of
Africans would pose a different kind of threat to
the patriots and their cause: “Before 1680,” notes
Butler, “English immigrants constituted the single
largest group arriving in the mainland colonies and
made up nearly 90 percent of all foreign arrivals in
the colonies. But after1700 and down to the Ameri-

can Revolution, Africans constituted the largest
group of arrivals in the colonies and outstripped all
European immigrants combined. . . . The number of
imported Africans climbed from 9,000 between 1700
and 1709 to 40,000 in the 1730s, then doubling to
80,000 in the 1760s. .. .” Ironically, the colonists’
fear of being overwhelmed by sheer numbers
would spur on the development of an abolitionist
movement in the North.

“We wanted an exercise that would help teachers
get at this enormous diversity in a way that their
students could understand, too,” says Agoglia.
Working in small groups, the teachers were asked
to create a scenario to explain how each object
might have entered the colonies, who might have
brought it here, or how it had been made. After the
“game,” Agoglia and O’Connell asked the teachers
what they had had the most trouble with. “A lot of
people said the menorah,” Agoglia says, “because it
brought home the enormous diversity that existed
here before and during the Revolution.”

Several weeks later, in a session entitled “The
Enduring Ambiguity and Exultation of ‘Liberty,”
the teachers would learn what the American
Revolution meant to all these different people.
Robert Hansbury was teamed with Neal Salisbury
in designing and leading this presentation,

... Occupying a Special Place

M. Sue Thrasher, as her name appears on formal
documents above her title,“Partnership Coordi-
nator,” heads up the Five College/Public School
Partnership, whose mission is to link faculty in
the Five College Colleges with faculty and
administrators of school districts in the four
western Massachusetts counties. Its activities are
overseen by a steering committee of school and
college faculty and representatives from the
State Department of Education and the Massa-
chusetts Teachers Association. Since 1984, when
it was first established, the Partnership has
helped plan and sponsor many curriculum
development projects and many faculty develop-
ment workshops on subjects ranging from how
to teach math and science and how to teach
writing to what to read about the Civil War.

But the series on the American Revolution,
Thrasher concedes, “occupies a special place.”
It's a project that took two years to bring to
fruition. Originally conceived as one segment in a

multi-institutional proposal to the National
Endowment for the Humanities on the theme of
“revolution,” the Five College portion of that
proposal—on the American Revolution— “was
good, we knew, really good,” Thrasher says. So
when the larger proposal garnered high marks
from NEH but was not funded, the planning
committee returned to NEH, requesting a focus
grant of $25,000 to implement a revised plan
enabling the faculty and teachers to implement
this project. It’s a relatively modest amount to
spread over a year, Thrasher points out, and far
too little to serve as an incentive.“If we paid the
faculty and teachers for all the time they've given
to planning and carrying out this series, it would
probably be less than minimum wage,” she says.
What's made the series possible, and what’s
made it so successful, she adds, “is the phenom-
enal dedication on the part of the planners and
instructors and participants—and their genuine
commitment to education and to learning.”
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JOSEPH BRANT (THAYENDANEGEA) DRAWING FROM PAINTING BY ROMNEY, 1774

“The story of Thayendanegea [Joseph Brant,
leader of the Iroquois nation] and the Iroquois
encapsulates important facts of the Indians’
American Revolution,” writes historian Gary
Nash in his well-known study called Red,White,
and Black: the Peoples of Early North America (from
chapter 11,“The Tri-colored American Revolu-
tion”). Nash’s book was one of the secondary
source readings assigned for this project. “Like
most black Americans, most Indian tribes;” Nash
points out,“concluded that their revolutionary
goals could best be achieved through fighting
against the side that proclaimed the equality of
all men and with the side that the Americans
accused of trampling on their natural, irreducible
rights .. .American Indians fought an anticolonial
war against those attempting to slip their
colonial yoke”
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assisted by Christine Cooper, a scholar of British  writings they had just read and argue with one of
literature at UMass Ambherst. Illustrating the two  the most eminent of the founding fathers of the
kinds of material that the course aims to dissemi-  American Revolution—Thomas Jefferson, as
nate to teachers—one, to deepen their own played by Neal Salisbury. What they had read for
understanding of the issues and another to use all  today’s lesson conveyed the perspectives of

or in part with their students—Salisbury assigned  people who had not written the Declaration of

a number of primary source readings written by Independence, and whose perspectives were
largely unknown people: Caesar Sarter’s “Essay never considered by those who had.

on Slavery”; Judith Sargent Murray, offering
“Desultory Thoughts upon the Utility of Encour-
aging a Degree of Self-Complacency, Especially in
Female Bosoms”; a “Petition to the Connecticut
State Assembly” from two Mohegans, Henry
Quagquaquid and Robert Ashpo; and something
by a pro-British Iroquois leader, Joseph Brant,
writing on “Indian vs. White Civilization” They
were also asked to read William Manning’s “The ~ During the early planning stages of the project,

“This was just a wonderful exercise,” Salisbury
says. “We could have carried it on all day. It really
got us into the meanings of liberty for different
peoples and furnished us with a vivid sense of
what it meant to them because it allowed us to
juxtapose and analyze differences and common-
alties and hear them argued side by side.”

Key of Liberty,” in which he expresses concern the mix of grades among the participants,

that the Revolution is being taken over by a Salisbury worried, would constitute something of
ruling elite, Salisbury notes. And, of course, they ~ “a major challenge to the college faculty,” because
reread the Declaration of Independence. “though we are up-to-date with the scholarship,

some of us are fairly ignorant of curricular
notions. | thought that if we just presented what
we know, we'd be left with a huge gap between
the content and how to translate it into some-

With Hansbury taking the lead, the class broke
into two groups, with each group assigned to
adopt the persona of one of the people whose
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One of the teacher-scholar teams: Robert Hansbury (left) and Neal Salisbury

thing useful for teaching.” The scholar-teacher
model frequently used in Partnership activities
was adopted as a way to bridge that gap. Discus-
sions replace the traditional lecture format while
workshops keep the focus on teaching the history
that’s being learned. “The role played by the
teachers in this project is different,” concedes
Robert Hansbury, who has been involved with
Partnership-sponsored activities for many years.
“We're more active participants in this model:
Some of us co-teach with a scholar from one of
the Five Colleges, and all of us do the role-playing
exercises together.”

Although the Massachusetts history frameworks
have been criticized from many quarters—Joyce
Berkman, for one, cites their “blatant lack of
sensitivity to cultural or social history” and
laments the fact that “they don’t encourage
teachers to think beyond the traditional narrative
box”—what they do offer for the first time is a
common basis of what gets taught and when,
enabling professional development for teachers to
reach across grade levels and districts. This
Partnership project, for example, involves
teachers at every grade level from elementary to
high school who have come as a “team” of three

or four from four very
different school districts in
western Massachusetts:
Belchertown, a growing
community with rapidly
rising school enroliments;

Bringing it back to the
students: Lynn Dole (right).

Hampshire Regional, a
rural/suburban school
district; Holyoke, an
entirely urban school
district; and Mohawk
Regional, a rural district in

Franklin County.

Ink 9



Hansbury, who teaches advanced placement courses
at the high school level, likes the mix of elementary,
middle school, and high school teachers*“so we can
hear about what they’re doing at other levels” His
colleague Lynn Dole from Mohawk agrees: “Apart
from all I'm learning about history, what’s exciting
about this seminar is having the range of grades
represented. I've been so impressed with what one
of the elementary teachers does with her classes. And
I like hearing from the teachers who are working in
schools like Holyoke, where the students are from
such diverse backgrounds, many of them Puerto
Rican. It's very informative and a good role model for
me, t0o.” Rosemary Agoglia speaks of the“bond that
develops in the group” and how that makes it more
possible for people “to take chances, to speak up.”

Teachers are benefiting in another important way,
because the issues and questions raised through
the thematic structure of the series dovetail with
district curriculums now geared to meet the
Massachusetts social studies frameworks and
learning standards. “And few subjects are more
central to the Massachusetts curriculum stan-
dards and frameworks for history than the
American Revolution,” asserts Sue Thrasher.
Thrasher, who holds a doctorate in educational
policy, research, and administration from the
School of Education at the University of Massa-
chusetts, heads up the Partnership program,
under whose aegis the project is being carried
out. The Partnership, which operates under the
umbrella of Five Colleges, Incorporated, is a
certified Massachusetts Professional Develop-
ment Provider for area schoolteachers. As its
coordinator since 1997, Thrasher has been
helping to design programs and projects that
bring together college and school faculty as
professionals. Chief among the frameworks’
stated goals, she points out, is to turn out future
citizens capable of participating “intelligently,
justly, and responsibly in civic life.”

In July, the group will have an opportunity to reflect
on issues like these when they spend a day with
Marla Miller at the Wells-Thorn House in Historic
Deerfield in preparation for a session on equality,
which Miller will co-lead. The Wells-Thorn House
is one of 13 museum homes of Historic Deerfield,
Inc., whose collections are frequently used as a
resource for teaching and research by faculty from
the five colleges. Part of their day there, Miller says,
will be spent in a workshop with Deerfield’s
curatorial staff on teaching with objects from
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Deerfield’s holdings. “This will pick up on some of
the ideas and techniques that Barry (O’Connell)
used in the geopolitics session,” Miller notes. Then
the group will move into a room in the Wells-Thorn
House that has been installed in a manner authentic
to the Revolutionary period. Using the extensive
probate inventories that abound at Deerfield, Miller
says, “we’ll imagine what might have been in that
room, who would have owned or had use of various
objects and for what purposes. It’s a way to connect
to the standards of living at the time.” It's also, she
thinks, “a good way to dispel the myth of America
as the ‘classless’ society.” Following their visit to
Deerfield, she will give the teachers an assignment
for the next session in July based on various
iterations of “All men are created equal”—“some
comic, some serious,” she adds.

The chief goal of this project is to help teachers
connect with the new scholarship that now exists
about a pivotal period in American history and, as
Salisbury says, “to translate that into something
that will change the way students learn about and
come to understand their own American Revolu-
tion.” Has it succeeded in making that connection?

“What did | get out of this?” muses Lynn Dole.
“Strategies for teaching—looking at what is not
said. Finding relevance in history to the
present—finding connections.”

Helena Pajak of Hampshire Regional School
District reports that she began teaching the
American Revolultion to her fifth-grade class
about two weeks ago. What she took from this
course back to her students was, she says, “a
much broader understanding of the whole period
and of all the lives of people who were directly
affected by the Revolution—Native Americans,
black Americans—women like me.” She says she
is “remembering to talk about them to my
students, too, helping them understand why these
peoples might have felt the way they did about
the patriots’ cause.” One way she does that, she
says, is similar to something she enjoyed doing
herself as part of one session: “I do a role-play,
assigning them a character and asking them to
think about how this character might react as
they read a newspaper account about the Ameri-
can Revolution.” And she has also held a “town
meeting” with her class: “When they realize who
can’t come to that meeting,” she says, “who gets
left out and why—it’s very powerful.”

Conclusion on page 32



To Form a More Perfect Union
Continued from page 4

Speaking from the other end of the K-12
continuum, Lynn Dole adds: “I teach history
differently as a consequence of this course. |
bring in more voices, for one thing, than are
typically present in textbooks.”

Apparently other kinds of connections, profes-
sional and personal, have come out of this
experience, as teachers work alongside scholars.
“I've been so impressed with the teachers in this
program,” says Marla Miller. “They knock
themselves out for their kids.” Robert Hansbury
echoes those sentiments when he says quietly, “I
really admire the faculty. All the time they’ve
given to this project over the past two years—it’s
meant a lot.”

Summing up her experience with this project,
Lynn Dole puts it this way: “What I've been most

KEY TO EVENTS LISTED IN
CHRONOLOGY GAME (pages 5-6)

10. May 1763
2.1765
5. December 1773
1. October 1774, North Carolina
7. April 1775
9. January 1776
4.1778
6.1779
3.1787-1788
8.1797-1790

impressed with is how professionally this is being
run. They treat us as professionals. It’s great being
part of an intellectual community—it’s some-

thing | truly value.” —CA

PARTICIPANTS:
Holyoke Public Schools

Judith Atwood, Peck Middle School

James Cannon, Dean Technical Vocational High School
Patricia Dostie-Hounshell, Lynch Middle School

Dana Geis, Lynch Middle School

Edward O’Malley, Dean Technical Vocational High School

Belchertown Public Schools

Leny Jo Captein, Belchertown High School
Robert Hansbury, Belchertown High School
Jason Woodcock, Belchertown High School

Mohawk Trail Public Schools

Joe Coll, Hawlemont Regional Elementary School
Lynn Dole, Mohawk Trail Regional High School
Jerry Hoyt, Mohawk Trail Regional High School
Jane Shaney, Mohawk Trail Regional High School

Hampshire Regional Public Schools

Helene Pajak, Westhampton Elementary School
Tracey Pinkham, Hampshire Regional Middle School
Steven Shepherd, Swift River Elementary School
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